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This paper explores, from a postcolonial perspective, research which 
investigated the ambivalent positions of Papua New Guinea (PNG) 
students who received their secondary education in Australian senior 
secondary schools under the Australian / Papua New Guinean Secondary 
School Students’ Project (SSSP).  On returning to PNG after three years, 
students found that the cultural discourses that they acquired in Australia 
left them in a problematic position in their own culture.  This paper 
relates their reflections to redevelop identities which were more 
congruent with PNG society. 
 
The aims of SSSP as designed by the governments of Australia and PNG 
were to assist the education of the recipients personally and PNG to 
expand its educational capacity.  However, these intended goals were not 
always met.  Most graduates struggled with difficult issues of cultural 
identity and often encountered considerable ambivalence to their re-
location to PNG.   This paper argues that issues of cultural identities and 
forms of resistance to manifestations of colonial culture may influence the 
outcomes of foreign educational assistance.  It concludes that 
postcolonial societies are characterised by ambivalence which influences 
and constrains educational developments.  For PNG, ambivalence is not 
necessarily informed by difference between PNG (Melanesian) cultures 
and foreign cultural practices, but by diverse ethnic cultures within PNG 
itself, as well as modern social structures created by the formal education.    
 
The Research Problem 
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A substantial component of foreign educational aid from developed countries is 
expended on education and training in donor countries (Altbach, 1985; Muller, 1999).  PNG 
remains the recipient of a large portion of the Australian foreign aid, a reflection of their 
historical relationship.  Since PNG gained political independence in 1975, Australia has 
provided an estimated total of 11 billion dollars in aid (Simons, 1997, p. 102).  Education and 
training are major components of the Australian aid program.  In 1996 - 1997, there were over 
one thousand scholarships for PNG students in Australian educational institutions (460 were 
tertiary; 550 were secondary school).  
 
The structure of secondary education in PNG is unique.  Prior to reforms of the 1990s 
which focused on the expansion of the educational system, years 7 - 10 were offered in 
provincial high schools.  This comprised of 33% of primary school graduates.  Only 10% of 
students enrolled in primary schools completed years 11 and 12 in PNG’s four national high 
schools (GoPNG & UNICEF, 1996, p. 122).  Thus, competition for senior secondary 
education was high and places were restricted to the most academically capable students as 
determined by a national grade six and grade ten examinations.  
 
The development of the Australian / Papua New Guinean Secondary School Students’ 
Project was an initiative of both governments.  The project had two main aims.  The first was 
to increase the number of secondary school graduates eligible for post secondary education in 
PNG, and the second aim was to prepare a group which would be good managerial and 
technical trainees (AIDAB, 1990; AIBAB, 1995).  An associated aim of the project was the 
promotion of cultural links between the two countries.  The selection of the Australian 
secondary schools was based on their provision of full boarding facilities.  Consequently, non 
- government (private) schools in the Northern Territory, Queensland and Northern New 
South Wales were involved in the project.  An AusAID review in 1995 recommended that the 
project be phased out by 2000 (AIDAB, 1995).  However, at the end of 1997, the project was 
extended for another five years (Hayes, 1998). 
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SSSP commenced with an intake of 25 students in 1989.  By 1995, there were some 
600 senior secondary places for PNG students in Australian schools.  Selection of year 10 
SSSP scholarship recipients was supposedly based on academic merit, only the top 4% of 
year 10 students (students with distinctions and credits) were eligible to undergo secondary 
schooling in Australia.  This schooling involved a first year which was a repetition in 
Australia of year 10 prior to entry to years 11 and 12.         
 
In 1994 - 1995, the Australian Government budgeted $A10.8 million for the project 
while another $A200, 000 was contributed by PNG (AIBAB, 1995, p. 4).  During the 1995 - 
1996 financial year, Australian aid to SSSP was $11million (AusAID, 1996, 16).  Despite the 
millions of dollars spend on this project, there is negligible formal evidence of its impact on 
recipients from their own perspectives. 
 
The purpose of this research was to explore the outcomes of the SSSP from the 
perspectives of the recipients.  Specifically, the study investigated the academic, social and 
cultural experiences of Australian elite private secondary education and its benefits for 
recipients on return to PNG.   
 
Research Design 
A postcolonial theoretical framework underpins the research design of this study.  
Recent scholarship has identified the potential of postcolonial theory for comparative and 
international education (Tikly, 1999).   Postcolonial ways of knowing have evolved from a 
critique of modernist views of understanding the world.  It aims at re-describing and re-
interpreting developments and events related to colonisation and its aftermath (Ghandi, 1998).  
Postcolonial critique focuses on a reconsideration of history, ‘particularly the perceptions of 
those who suffered its effects’ (Young, 2001, p. 4).  Therefore, postcolonial ways of knowing 
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signify an epistemological shift in the ways colonial discourses are interpreted and narrated 
(Tikly, 1999, p. 605). 
 
A postcolonial perspective aims at redressing the colonial process of knowledge generation 
and its implications of imperialism and knowledge power relations (McLaughlin, 2001).  
Research conducted using postcolonial methodology places a responsibility on researchers 
who can provide an insider’s or indigenous perspective (Smith, 1999).  This research process 
can indeed challenge and unsettle beliefs, values and knowledge of the insider researcher.  
Indigenous groups are gradually acknowledging the significance of their traditional ways of 
seeing the world.   The content of this indigenous knowledge and wisdom provides meaning 
with unique features that defines the group’s identity (Teasedale, 1995, p. 200).  To 
acknowledge traditional systems of knowledge involves a dynamic process which reflects 
searching for cultural continuity (Teasedale, 1995, p. 203). 
 
Other defining characteristics of decolonising methodology are considered.  Walker (2001) 
defined the central characteristics of decolonising methodology as including 
interconnectedness, focus on process and relationships, inclusion of spiritual experiences, and 
the expanded definitions of empirical data.  Indigenist epistemologies are characterised by 
interconnectedness and interrelatedness between people, knowledge and the natural world 
(Walker, 2001).  They also focus on the connections between human participants, especially 
the researcher and the researched (Smith, 1999), reiterating the concept of reciprocity.  A 
central characteristic of postcolonial research, which may defy Western epistemologies, 
concerns the ‘expanded definition of empirical data’.  While the dominant Western research 
paradigms focus on what can be known, measurable or observable, Indigenist epistemologies 
may incorporate idiosyncratic experiences such as visions and dreams as sources of empirical 
data (Walker, 2001).  For the indigenist, there is a holistic interconnectedness between 
humans and humans, their environment and their cosmos, which is inherently spiritual 
(McLaughlin, 2002; Narakobi, 1983). 
 5
 
Indigenist epistemologies offer some understanding of how former colonised peoples 
perceive their world.  It is through lived experiences of interconnectedness, relationships, and 
cultural values that perceptions and subjectivities are generated.  These epistemologies are 
dynamic, and are dependent upon the fluidity of social, political and cultural landscapes 
(McLaughlin, 2001).  They negate the entertainment of an absolute truth.  Reality is a 
negotiable commodity.  
 
The relevance of employing a declonising methodology with a strong invitation for insider 
researchers responds to recent gaps in scholarly literature, particularly in the field of 
international and comparative education.    
 
Research Participants and  Methods 
As previously experienced by an AusAID review (Tanorama, 1998), tracing AusAID 
scholarship recipients in PNG is difficult.  Attempts to access names and addresses of SSSP 
returnees from Australian schools failed, since schools were reluctant to co-operate due to the 
Australian privacy laws.  Contributing to this difficulty was the absence of a database of 
SSSP returnees by the project co-ordination unit with the National Department of Education 
NDOE) in Port Moresby (PCG Minutes, November, 11th 1998).  The researcher depended on 
the cooperation of the four universities including The University of PNG (UPNG), University 
of Technology (UNITECH), University of Goroka (UG), Divine Word University (DWU), 
and employers.  Participants at interviews and focus groups then introduced the researcher to 
other SSSP recipients who were employed in the townships, and agreed to collect copies of 
the qualitative survey for distribution.  In short, characteristics of decolonising methodology 
including interconnectedness, its focus on process and relationships between the researcher 
and the researched were obvious. 
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Data collection strategies employed in-depth interviews, focus groups, qualitative survey and 
document analysis.  A total of 164 participants were involved.  These participants included 
133 SSSP graduates, 5 NDOE coordinators, 21 personnel from tertiary institutions, and 5 
parents or guardians.   
 
Ambivalence of Cultural Hybrid Identities: Outcomes of the SSSP 
This section discusses the conceptual framework developed to interpret the findings of the 
study.  Key concepts adapted for this postcolonial perspective include cultural identity, 
hybridity and ambivalence. Some discussions of these concepts will be done prior to 
interpreting the research findings. These discussions will focus on ambivalence of the SSSP 
returnees, parents, and the NDOE. 
 
Cultural identity and hybridity are two important concepts in postcolonial theory.  The study 
adapted relevant definitions of culture advocated by Said (1993).  This captures both 
descriptive as well as a deeper meaning of the term.  Culture, 
 …means all those practices, like the arts of description, communication, and 
representation, that have relative autonomy from the economic, social and political 
realms and that often exist in aesthetic form, one of whose principal aims is pleasure 
(Said, 1993, p. xii). 
 
 …is a concept that includes a refining and elevating element, each society’s reservoir 
of the best that has been known and thought…Culture in this sense is a source of 
identity (Said, 1993, p. xiii). 
 
Bhabha (1994, p. 1) argues for the positioning of culture in the ‘beyond’, drawing upon the 
past while looking to new horizons.  The ‘beyond’ indicates the complex nature of transition, 
where space and time intersect resulting in complex features of difference and identity, past 
 7
and present, inclusion and exclusion (Bhabha, 1994, p. 1).  Cultures evolve through history.  
Living cultures by definitions are never static (Bhah, 1996).   
 
Identity consists of one’s own self-conceptions (Hall, 1991).  Cultural identity is revealed by 
positioning of the ‘other’ and contains the notions of the true self, a kind of guarantee of 
individuality (Hall, 1991, p. 43).  The concept of difference, then, is connected to formation 
of cultural identity.  ‘Otherness or difference’ is based on a binary system or opposition which 
is the extreme form of difference possible (Ashcroft, Griffiths & Tiffin, 1998, p. 23).  This 
binary opposition is embedded within the logic of imperialism which views the world in 
terms of binaries.  It establishes a relationship of dominance manifested through binaries such 
as colonised / coloniser; centre / periphery; black / white; civilised / primitive.  Indeed, 
cultural identities must be considered in the context of cultural relationships (Robins, 1996, p. 
79).  Brah (1996, pp. 19-20) echoes that cultural discourse must be understood within the 
context of the power relations among different groups.  Often cultural identity formations are 
informed by an understanding of the colonial history as well as power hierarchies that 
characterise social structures. 
 
In the era of globalisation, the concept of cultural identity is both complex and problematic.  
Globalisation does not only refer to borderless economic transactions and communication 
technologies or movements of large sums of capital.  It includes movements of people such as 
tourists, migrants and refugees (Hickling-Hudson, 1999; Robins, 1996).  International 
migration of labour (Brah, 1996) is also becoming a prominent feature of globalisation.  With 
these human movements, the relationship between ethnicity and nationality are being 
challenged by the concept of diaspora and the emergence of the hybrid or new identity (Hall, 
1991b).  Consequently, cultural identity is contradictory and ambivalent.   
 
Bhabha (1994) has made important contributions to the changing perspectives on colonial 
discourse.  This work contributed to the perspectives of hybridity and heterogeneity, which 
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emphasised positions of subjectivity in terms of location and psyche.  Bhabha’s (1994) work 
aimed at creating a situation of multiple subjectivities based on locality rather than on the 
notion of nation, race or ethnicity.  Accordingly, there is a denial of ‘origins’ through 
hybridity.  Ambivalence becomes an issue for identity formation and self-construction. 
 
Hybridity refers to newly composed, mixed or contradictory identities resulting from 
immigration, exile and migrancy (Brooker, 1999).  Apart from its historical usage as meaning 
mixed (race) identities, Bhabha (1994) usage of the terminology refers to colonial 
relationships which are interdependent and mutually constructed.  With respect to pre-
colonial traditions that inspire anti-colonial resistance, a hybrid postcolonial culture may 
reject any claim of an authentic identity.  Some manifestations of hybridity can be found in 
linguistic features such a pidgin or Creole. 
 
Post-colonial culture is inevitably a hybridised phenomenon involving a dialectical 
relationship between the ‘grafted’ European cultural systems and an indigenous 
ontology, with its impulse to create or recreate an independent local identity.  Such 
construction or reconstruction only occurs as a dynamic interaction between the 
European hegemonic systems and ‘peripheral’ subversions of them.  It is not possible 
to create national or regional formations entirely independent of their historical 
implication in the European colonial enterprise (Ashcroft, Griffiths & Tiffin, 1989, 
pp. 195-196).   
 
Based on a postcolonial perspective, this study asserts that cultures of former colonised 
people have been ‘contaminated’ by the diverse ethnic groups within as well as the cultures of 
the former coloniser (Rizvi, 1997).   
 
This study argues that cultural hybridity is problematic because it generates ambivalence. 
Ambivalence refers to a simultaneous attraction and repulsion from an object, person or 
action (Young, 1995).  Ambivalence disrupts the binary relationship between the coloniser 
and the colonised (Bhabha, 1995).  From the viewpoint, ambivalence problematises colonial 
discourse since colonial discourse aims to reproduce compliant subjects who reproduce its 
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assumptions, habits and values.  This creates an ambivalent subject who mimics the coloniser.  
Mimicry then degenerates into mockery.   
 
Ultimately, ambivalence describes this conflicting relationship between mimicry and 
mockery.  Mimicry is a situation where the colonised immerse themselves in the imported 
culture, ‘to be more English than the English’ (Aschroft, et al, 1989, p. 4).  This study argues 
that ambivalence is connected to hybridity since both the coloniser and the colonised are 
implicated in the ambivalence of colonial discourse (Aschroft, et al, 1989).  
 
Recipients’ Experiences of Hybrid Identities 
 
An argued assumption for this study is that PNG is composed of a hybrid of cultures which 
has shaped its identity.  The process of educating young Papua New Guineans in Australian 
schools involves cultural identity formation of both Melanesian (PNG and western 
(Australian) cultures.  This study revealed that there is resistance to cultural hybridity which 
displays manifestations of the colonial culture.  The following section explains why. 
 
These issues concerning cultural identity involved sojourners acculturating into the Australian 
culture both academically and socially.  This acculturation occurred at the commencement of 
enrolment in the Australian private secondary schools (Hayes, 1998).  SSSP participants 
recalled. 
 
We had to adjust to the Australian and the school culture before we could honestly 
concentrate on our study.  It was difficult for us initially.  I remember a PNG male 
student who could not accept the adjustment.  He was so stubborn.  I tried to 
convince him to change his mind, but it was no use.  He left for PNG not long after 
we arrived (Recipient # 7). 
 
One of the problems I faced was that some of the students came from very 
complicated backgrounds…they came from very rich families who could afford the 
high fees at the private schools… I was not aware of the fact that I was going to a 
rich school until I got there.  For the first time when we had dinner with parents of 
students, I realised there were Doctors and Sirs [laughing] among the parents.  
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The kinds of clothes and jewellery they wore made me feel so out of place 
(Recipient in Focus Group # 4). 
 
We felt out of place among the rich Australians because we did not belong to their 
class.  We are from the normal middle class Papua New Guineans, that is, the 
subsistence farmers [everyone joins in laughing] (Recipient in Focus Group # 4). 
 
SSSP participants acknowledged the cultural experiences they had undergone through their 
participation in the project.  Creation of their identities was influenced by the dominant 
culture of the Australian private secondary schools.  Conforming to the cultural norms was 
necessary for social acceptance.  Yet, the subjective experiences of SSSP recipients reveal 
that hybrid identity formation is complex.  Equally, conforming to the Australian cultural 
lifestyle was a prerequisite to blending into the Australian society, thus minimising the 
‘difference’.  
 
Re-acculturation into the PNG context became more difficult, since identity constructed in 
Australia is not always appropriate in a non-western context.  Western acculturation becomes 
a feature of resistance, and contributes to the ambivalence exhibited by the wider PNG 
society.  This resistance and ambivalence which characterises a postcolonial society, 
influences academic and employment opportunities of these young Papua New Guineans 
(McLaughlin, 2002).  
 
Promotion of cultural exchange was an associated aim of the SSSP (AIDAB, 1990; 1995).  
The research findings revealed that the returnees’ perceptions and exhibitions of their hybrid 
cultural identities did not change on return from Australian private schools.  Some 
manifestations of these included the assimilated Australian accent, choices of food and leisure 
activities, and standard and styles of dressing and personal grooming.  However, these 
manifestations of acculturation became a point of contention as poignantly articulated by a 
participant. 
There is an attitude problem in PNG towards the AusAID students… I was warned 
by a former student…of her experiences here.  She warned me not to act as an 
AusAID student.  I guess our cultural experiences of Australia made us different 
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from the PNG lifestyle, in the kind of clothes you wear, the way you talk, your food 
preferences and even your leisure activities.  Australia allowed you to be what you 
wanted to be.  PNG does not allow for that.  You must be like everybody else or 
you are different and will not mix easily with others (Recipient, # 7). 
 
The emergence of hybrid cultural identities of the SSSP recipients is a consequence of 
migration and border crossings.  This is revealed through the process of removing teenagers 
from their indigenous culture to a foreign context in which cultural denigration and 
regeneration became the norm.  
 
It can be argued, however, that the opportunities of cultural understanding are embraced by 
the SSSP recipients; an appreciation of a mixture of PNG diverse ethnic traditions and 
Australian socialisation.  As elaborated in the research findings, some significant cultural 
developments eventuated through the different transitional stages.  The dominant western 
cultural norms in Australia required specific changes in sojourners’ personality and 
behaviour.  On their return to PNG, the Australian cultural norms had been accommodated as 
appropriate and normal.  Yet, the exhibition of these attracted much negative reaction from 
some quarters of the PNG society.  The subjective experiences of the recipients confirmed 
this. 
One thing was the style of dressing and speaking English.  After three years in 
Australia, we did change in this way, but because it was different, they joked about 
it, particularly the Australian accent (Recipient in Focus Group # 4). 
 
While recipients acknowledged the necessity to conform to this dominant culture in 
Australian schools, PNG society displayed anti-colonial resistance to the exhibition of 
‘colonial’ cultural manifestations.  From the recipients’ perspective, resistance to their 
cultural hybridity was a disadvantage in participation in the project.   
In Australia, they accuse of you of being too quiet.  You return to PNG and they 
accuse you of being too loud.  You get knocked in Australia because you are a 
foreigner.  You get knocked in PNG because you act and speak differently.  Where do 
you go? (Recipient # 7).   
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PNG has been labelled a ‘colonial patchwork ethnic mosaic’ (Premdas, 1989).  Ethnic 
groupings have distinct traditional and cultural value systems and practices.  In this case, one 
cannot assume uniformity of value systems from the Trobriand Islands with those of Huli 
tribe of the Southern Highlands or the Tolais of East New Britain Province.  Differences in 
their traditional and cultural value systems include the inheritance of land, value of bride 
price, and extended family relationships.  Modern PNG society is indeed a hybrid of various 
ethnic traditional systems.  From the viewpoint of postcolonial theory, an educated Papua 
New Guinean is a hybrid of traditional and western socialisation (McLaughlin, 2002).  Such 
being the case, hybridity and cultural differences are not new phenomena in PNG society.  An 
appreciation of these concepts are important.   
 
Ambivalence of Parents 
 One interesting finding was the contributions made by parents of SSSP recipients.  The role 
of parents in the acceptance of the scholarships was influenced by underlying expectations.  
Studying abroad is an advantage because of the obvious benefits of the foreign degree in the 
marketplace (Altbach, 1985).  This research confirmed that western (international) education 
is regarded as superior to the national system.  While this may seem like a colonial legacy, the 
high enrolments of PNG citizens in international schools indicate that when parents have a 
choice (normally parents with financial resources), foreign education is given preference over 
the national education system (Avalos, 1993).  Scholarships offered through the SSSP were 
no exception. 
My parents told me to accept the scholarship…because there would be better facilities 
down there.  They were not too keen on me going to national high school because even 
though they have good education, they reckon it’s too corrupt, and of the very poor 
discipline in these schools (Recipient # 12). 
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I didn’t want to go to Australia…but dad put pressure on me to go…He said that I must 
take the offer up because it was a good opportunity to experience another culture 
(Recipient in Focus Group # 5).   
  
The findings indicated that particularly female participants were pressured by their parents to 
accept the SSSP offer.  Many of these parents (65% of fathers and 40 % of mothers) had 
completed a full secondary education (year 12).  It can be concluded that these families see an 
Australian education as a means to more lucrative and prestigious jobs, therefore, a guarantee 
of social mobility (Altbach, 1985).   From a postcolonial perspective, this is a simplistic view 
and grounded within the colonial way of thinking about the purpose of education. 
 
An interesting finding concerns the parental preference for the UPNG and UNITECH over the 
UOG or DWU.  Discussions in the focus groups revealed how accepting offers from the latter 
universities had caused conflicts with parents.  It was elaborated during individual interviews 
on the way parents had preferred their sons and daughters to study at the UPNG and 
UNITECH.  The latter are older universities which are perceived to be more prestigious than 
the recently established universities. 
 
Similarly, such a scenario illustrates the perception that international education received in 
Australian private schools retains much prestige over the local institution.  It demonstrates 
parental prejudice in prematurely judging the quality of education offered at local institutions.   
This, unfortunately, is an indication of more commonly held perceptions in PNG society.   
I received my offer through the mail.   I didn’t know about this place.  I just have to 
come here because if I stayed at home, people will laugh at me. They’d say that I had 
gone to Australia and now I can’t even get a job or go to a university…so I just came… 
I am here now and I’ll give it a go (Recipient in Focus Group # 6). 
 
The colonial expectation of education was again demonstrated towards employment 
opportunities.  Mockery and scepticism from PNG educated peers were evident in the 
employment choices of SSSP graduates.  This demonstrates the high expectations that PNG 
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society has of students with an Australian education regardless of personal or societal 
circumstances.  A participant recalled: 
I applied for the first ad in the paper which was to work in a restaurant.  A lot of my 
friends thought I was pretty dumb because I got a scholarship when I went to Australia, 
came back and ended up working in a restaurant.  I didn’t have a choice.  Mum was the 
only one working…I had to help out (Recipient # 2). 
 
The ambivalent attitude prevalent in PNG society as illustrated through the experiences of 
SSSP returnees signals the colonial mentality that permeates the perspectives of many in 
PNG.  This mentality is associated with the high expectations based on gaining a ‘white 
man’s’ education which becomes the magic formula that opens doors to a more prestigious 
lifestyle (Faraclas, 1997).  It may be concluded that the opportunities for studying in an 
Australian secondary school exacerbates the high expectations or the colonial mentality 
prevailing in contemporary PNG society.   
 
The ambivalence of parents and the wider PNG society contributed to and exacerbated 
difficulties of identity reconstruction of SSSP returnees.  Reconstruction of a Melanesian 
(PNG) identity or continuing to develop a hybrid becomes problematic.  Consequently, issues 
of cultural identity outweigh the genuine aims of a foreign funded educational project.  
 
Ambivalence of the State 
The ambivalence depicted concerns the research findings involving the state as demonstrated 
through the National Department of Education.  These concerns the contradictions and 
ambiguities demonstrated in the initiation and implementation of the SSSP. 
   
The promotion of the ‘PNG Ways’ espoused by the PNG Philosophy of Education (Matane, 
1986) is a important reminder for PNG to develop and uphold its national identity (Avalos, 
1993).  The origin and initial awareness of the retention of the ‘PNG Ways’ was founded 
during the era of nationalism.  The postcolonial writings of emerging formal educated Papua 
New Guineans are testament to this (Powell, 1987).  The significance of promoting PNG or 
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Melanesian identity is important to the education system.  Yet, educational structures and 
processes are regarded as the cause for cultural alienation (Aluvula, 1992; Hayes, 1998; 
Kulwaum, 1995).  Considering the dual nature of PNG education (educate for a modern 
workforce as well as preparing citizens for life in rural areas), this goal is indeed a challenge 
for education and PNG society in the era of globalisation. 
 
Promotion of cultural understanding was an associated aim of the SSSP.  Cultural identity 
formation becomes more complex when it is associated with international education, 
conditions of foreign educational assistance, diasporic movements and high expectations 
based on a colonial relationship.    
 
The experiences of SSSP recipients indicated that an appreciation of their PNG identity was 
possible.  While conforming to Australian cultural practices was necessary, participants in 
this study confirmed that being out of PNG gave them a sense of national identity. 
Going to Australia gave me the chance of meeting some very nice PNG students from 
other provinces.  Leaving Australia was sad, I knew I was going to miss my friends.  
But coming home was exciting, I had missed feelings (Recipient in Focus Group # 7). 
 
The scholarship…was very good in terms of personal experiences as well as learning.  
Seeing different things, different cultures, of course we noticed the differences between 
the whites and the Aboriginal…We were treated equally…we are more respectful 
towards each other…We are Papua New Guineans (Recipient in Focus Group # 4). 
 
PNG needs to seriously consider its own identity.  This identity needs to acknowledge that the 
state of PNG is a hybrid state in itself.  The challenge for the state and society is to 
acknowledge, appreciate and inspire to hybridity of cultures.  A postcolonial position 
provides an opportunity to critically reclaim cultural features of the past, critically analyse the 
difficulties of the present and look to the future.       
 
Summary 
The study into the outcomes of SSSP indicated that there is a clear illustration of deep 
ambivalence in PNG.  Students and parents want to participate in an elite Australian 
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education.  However, on return to PNG, there is resistance to the artefacts of foreign cultures 
manifested through personal social and cultural preferences.  Public criticisms of returnees in 
the national papers and personal experiences of the SSSP returnees demonstrate the 
ambivalence of the local ‘bourgeoisie’.  The contradictory feature of this manifestation is that 
Papua New Guineans who commented negatively about the Australian acculturation of the 
SSSP returnees continued to enjoy Australian benefits and advocate modernisation, as in 
Australia. 
 
The deep ambivalence within PNG postcolonial society contributed to recipients’ re-
adjustment difficulties on return home.  One important factor which demands attention 
concerns the cultural implications of foreign study.  It appears that cultural issues are not 
necessarily considered in the context of the negotiation, planning and operations of a foreign 
funded educational project.  The absence of a process to address cultural identity formation 
and reformation is testament to these outcomes.  The negative reaction towards the SSSP 
returnees illustrated a clear case of ‘blaming the victims’.  This has serious implications for 
policy makers in postcolonial PNG and their negotiations with foreign agencies. 
  
This paper discussed the issues of identity formation through the experiences of the recipients 
of the SSSP.  Their experiences revealed that the development of a hybrid identity is an 
unplanned and undesirable legacy.  Not unexpectedly, yet ironically, there is resistance in 
postcolonial societies to manifestations of colonial cultural practices.  This resistance is 
characterised by ambivalence, of simultaneous attraction and repulsion, that informs and 
shapes bureaucratic, political, cultural and social practices.  A postcolonial PNG is challenged 
to define its own identity and its own destiny.  This may remain an aspiration, when 
successive post-colonised PNG governments themselves adopt colonial policies.  Sadly, 
perhaps there is no alternative in a world seduced by the imperialism of ”western” 
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